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2.5 Children’s experiences of child protection & welfare systems

– THE CHILDREN’S PERSPECTIVE

–

3.2.8 Children’s concerns about measuring up

4.2.1 ‘Someone who actually does something’

4.2.2 ‘She talks to everyone individually and like she gets everyone’s words’

4.2.3 ‘Soaking it up’

4.2.4 ‘Instead of me speaking about it’

4.2.5 ‘Telling me what to do and not listening to me’

4.2.6 ‘Two sides to every story’

4.3 Knowing what is going on: what helps and hinders children’s understanding of Tusla 

4.3.1 ‘I was like kind of hurt at first that I wasn’t told this but that the same time I understood 
why I wasn’t told this, cause like I was and still am a child’

4.3.2 ‘[I] just wanted to see if it was good or bad’: when not knowing can lead to worried 

4.3.3 ‘They told me things are not great again’: Understanding the ebb and flow of Tusl

4.3.4 ‘They kind of just stopped coming’: Understanding why worke

4.3.5 ‘Some of them were doing different things and then some of them were 
same thing’: Understanding the purpose of the worker’s involvement

4.4.1 ‘It made me feel like she was actually going to follow up on what I thought’

4.4.2 ‘Does my opinion even matter like, does my say matter?’

4.4.3 ‘I think Jane [social worker] should just do her job and do what she’s supposed to do 
nstead of letting the kid do whatever he wants’.

4.4.4 ‘If there’s gonna be a meeting about the child, the child should have to be there cause it’s 
about them’

4.4.5 ‘They’re too young’ a
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‘There are many ways to be heard’: Helping younger children ‘have their say’

4.5. ‘It’s my business’

4.5.1 ‘Does everyone need to know everything?’

4.5.2 ‘It’s nice to know that they understand what’s happening’

4.5.3 'Everyone kind of had a glimpse at my life you know’

4.5.4 ‘I just don’t get the school knowing every bit’

4.5.5 ‘If I want them to know my stuff, I’d tell them’

4.6.1 ‘I take everything she taught me with me’

4.6.2 ‘She would actually… care’

4.6.3 ‘Him knowing what he’s talking about’

4.6.4 They were not ‘trying to hide anything from us’

4.6.5 ‘Child centred’

4.6.6 ‘Kinda sad though cause I’ve known her for like […] years.

4.6.7 ‘Once you start building trust with someone, it’s kind of hard to move onto someone els
to try and build trust with them too’

4.6.8 ‘Because we trust them, they’re family’

4.7.1 I’m [constantly] watching: Children’s surveillance of parents

(she says) don’t come out until it’s finished: Siblings protecting each 

4.7.3 ‘It was like a weight off my shoulders cause they would comfort me’: The importance of 

It’s like a home away from home nearly

4.8.2 Having ‘people to talk to’

4.8.3 ‘Now I’m kind of, quite a lot calmer, you know’: Changes in children’s well being

4.8.4 ‘We talk a lot more now, we almost never talked and when we did it was arguing’

4.8.5 ‘Because she’s like when she’s talks then she’s less stressed at times’

4.8.6 ‘Not really any difference to be honest. Just feels the same but just worse’

5.2 The children’s perspective

5.3.4 Children’s view of relationships with helping adults

6.2.6 A reflection on the wider ecology of the child’s experience of engagement with the child 
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–

–

–

–

–

Understanding children’s experiences of child protection and welfare services is central to a child

etter understanding children’s experiences is 

the participating children’s 

– –
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that had demanded Tusla’s 

’

The children’s narratives highlight that fear, stigma and misunderstandings about Tusla’s role can act 

Tusla’s involvement –

hen seen through the child’s eye

lot on how to ‘do participation’. Through the eye

The children’s narrative

become ‘public’. They also had concerns about the possible effects of sharing information about their 

Through the child’s eye, we understand that c
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participation as a mechanism for being heard, informed and ‘taken seriously’ and not necessarily being 

hild protection services step into the child’s wider world when Tusla staff make contact. That 

child’s world includes family, neighbours, friends, school 

prompted Tusla to step in.  The children’s responses have demonstrated to us that a full understanding 

of the child’s experience of Tusla 

are no longer seen as ‘objects of concern’, but as active, agentic, social people 

sets out the child’s right to express his/her views 

of children’s perspectives and experiences in service design and 

delivery can be understood as an integral part of operationalising the concept of ‘child participation’. 

Understanding children’s experiences of child protection and welfare 

this framework, nationally, children’s rights to participation and voice are enshrined in the Child Care 

identify the child’s right to be ‘heard, listened to and taken seriously’ and in accordanc

Ireland ‘strengthens measures to promote meaningful and empowered participation of all children, 

Recent National Children’s Strategies have articulated a strong policy commitment to better 

children’s lives across all sectors and ensu
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gency’s policies and services. 

, aiming to embed participation of children in the Agency’s culture and 

of Signs of Safety as the national approach to practice in Ireland in 2017 is a key element of Tusla’s 

children’s experiences of the CP ’s experiences is essential 

likely to be implemented. Indeed, better understanding children’s experiences is part of an evidence

. Further, understanding children’s experiences is important since research strongly 

being; affecting children’s self

Percy‐Smith, 2012)

With a stated commitment to children’s participation, 

–

the interaction between worker and service recipient is considered the ‘key vehicle 

for change’ 

tools and processes aim to ‘give children a strong voice in child protection work and to 

lives and in safety planning’ As such, children and young people’s 

‘ ’

‘ ’ ‘ ’ ‘ ’

‘ ’

‘House of Good Things’ ‘House of Worries’

‘House of Dreams’

‘ ’ from the child’s 

perspective, what’s working well, what are we worried about and what needs to change

‘ ’

‘ bject’

‘

’ ‘ ’
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system ‘organisational learning’ approach 

Tusla’s programme for wider action research through the parent 

’s experiences but also go

the child’s

’s experiences of Tusla’s CP

• experience Tusla’s

• 

‘

A second ‘Youth Advisory Panel’

’

’s well

acknowledging that quantitative methods can be used successfully in children’s 

’s 

dataset and understanding of the child’s 
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lexion of the achieved sample and the participating children’s lived experience. A 

a child of any age. It should not be the responsibility of the child to ‘prove’ their capacity to engage, 

• 

• 

• 

• 

• 

• 

• Families in homelessness ‘Hubs’ or Direct Provision

• 
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children’s

• –

• 

• 

• 

 

 ’s

 

 

 

 

n the spirit of prioritising the child’s voice and facilitating the child’s 

child‘s
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– –

e ‘turnaround’ responses

–

As such while all interviews covered the same broad range of topics, the interview ‘journey’ 

’s

recorded with participants’ permission and transcribed verbatim.

With specific reference to the need to create ‘safe emotional spaces for children to fully inform and 

express their views’ 

control of the recording device and offered an ‘opt out’ o

–

and to DCYA’s (2012) Ethical guidelines on the conduct of research with children.
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ed and acknowledged responsibility towards the ‘researched’, whose dignity and well

being is absolutely integral to the integrity of the research, the researchers’ responsibility is to conduct 

’s agreement to participate, as well as securing parental consent, it is also 

told ‘

children and young people and what Tusla could be doing to make it work better’.
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argues that “research not only needs children, but children need research, and research can 

have an empowering effect on children in need” (p.90). The National Consent Policy states that 

“children should not be denied the possible benefits of research par

afforded the opportunity to participate in research on matters that might affect them” 

ically sound research with children ensuring ‘no harm’ through participation. 

sed information that prompted concern for the interviewee’s safety and 

y’s
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ensure children’s participation

international and Irish policy commitments to better understand children’s 

experiences of Tusla’s CP

identify key learning from existing national and international research in relation to children’s 

 experience Tusla’s 

 

In addition to exploring children’s experience of the CP

provision. The concept of ‘child participation’ is central to this second research question. 

Inherent to this development is a changed conceptualisation of children, no longer seen as ‘objects of 

concern’

. Despite growing acceptance of the principle of children’s participation, the concept of 

Tusla uses the term ‘participation’ as ‘the involvement of children and young people in decision

making on issues that affect their lives’ 

conceptualised at two levels. While ‘individual participation’, pertains to personal issues, concerning 

children’s welfare, protection or care, ‘collective participation’ concerns public issues affecting 
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children and taking their wishes and feelings into account (in accordance with the child’s age and 

affect children’s lives. This may involve a decision which is 

contrary to the child/children’s wishes but thought to be in his/her best interest. As 

acknowledgement of children’s right to participate alongside their need for protection 

including ‘manipulation’, ‘therapeutic terrorism’ , ‘coercion’ 

, ‘decoration’ or ‘tokenism’ 

. This model helpfully conceptualises the realisation of a child’s right to 

participation into four chronological steps. First, ‘space’ 

to express a view in a space that is safe and inclusive. Second, ‘voice’ 

express their view. Third, ‘audience’ the view must be listened to. Fourth, ‘influence’

In reviewing the literature there is an apparent gap between the ‘ideal’ in terms of participation and 

icipation is ‘not happening enough’ (p. 136). 

scale, quantitative Danish study of young people’s (aged 12

‘processing’ of their case reported that participation was more likely among young people who have 

‘vulnerable’ 

study did report having ‘some’ or ‘high’ levels of involvement and participation in their case 

Children’s 
’s care experiences 

studies have specifically explored children’s experiences of the Irish CP

Irish research reports diversity in children’s experiences of the CP

in Buckley and colleagues’ (2008) study were aware of the reason they had been 

removed from their parents’

them, and have a limited understanding of professionals’ role 
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workers’ help 

study (n=100) of children’s experiences in English Local Authorities using Signs of Safety found that 

gh this was a large sample, participants were invited to take part by the family’s social worker. 

Buckley and colleagues’ (2008) research identified that a key factor mediating children’s overall 

participation in children’s overall service experiences. In keeping with t

didn’t always feel heard scale studies of children’s 

Bijleveld, Dedding, & Bunders‐Aelen, 2015)

young person’s views are not ultimately acted on. According to children the act of being listened to is 

Buckley and colleagues’ (2008) study demonstrated awareness of the challenges of the social work 

there was a considerable gap between case managers’ perspective

–

ensuring a child’s cooperation, young people understood participation as a mechanism for being 

nformed and ‘taken seriously’ (p. 257).

In their qualitative synthesis of evidence relating to children’s experiences with child protection 

– –

These experiences of ‘early stage’ work with social workers in a child prot

’s perceptions and experiences of the system 

feelings ‘let alone feel that those opinions had an impact on decision making’ 
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ach, can positively impact on child participation, particularly children’s attendance at 

report the importance of reciprocal, normal conversations rather than interrogative ‘bossy 

‘business like’ ‘judgemental’ style to feel engaged and respected and that participation is not 

emphasise workers’ good humour and relaxed manner 

and (from children’s perspective) friendship 

benefit reported by children of Signs of Safety’s ‘ ’

experiencing this tool in Gorin and colleagues’ (202

There is little data available on children’s self reported experiences of Signs of Safety’s 

‘ ’

‘ ’

to better understand their parent’s perspective 

‘ ’

‘ ’

‘ ’

14 year olds’ experiences of the Child Protection Conference in an 

’s accounts of using tools and processes highlight the importance of social 

workers’ wider communication skills while using them 
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g children’s 

of Child and Adolescent Mental Health Services (CAMHS) that has ‘left it unable

many vulnerable children and young people’ 

understanding of children’s journeys through the 

e organisational issues, various studies highlight the impact of practitioners’ own sense 

’s best 

ividual views of ‘harder to reach’ children 

identified. These quantitative studies add useful insights regarding the wider ‘spread’ of participation 

‘vulnerable’/‘hard to reach’ children and young people. The differing perspectives

for both practice and policy. There are a limited number of studies in Ireland examining children’s self

children’s 
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–
CHILDREN’S PERSPECTIVE

framing the children’s expectations. Most typically

the prospect of Tusla’s arrival

……… I was kind of worried and kind of scared sometime I didn’t 

Ok so when your sister said there’s people going to come over about what’s 

…

That’s what you were told and that’s what 

Children recalled the prospect of Tusla becoming involved in their lives as ‘scary’. This sense of 

and why.  Sadie’s 

ok and were you concerned ….. about coming to see 

I didn’t really understand it, I thought I was in trouble I didn’t really know what was 

Cause before like, cause mum mentioned stuff with the guards and I didn’t know rea
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shape, gotta clean my room, gotta do this, that, the other, to get ready for when they’re here 

so that they don’t see anything as wrong

’s

‘

’

their family’s life. This

spoke of how little he knew about the reasons for Tusla’s first visit when they 

Well I knew it wasn’t good like. 

It wasn’t good, ok. So in terms of what wasn’t good about it, was it not good for 

It wasn’t good for the family like yeah 

‘ ’

So someone’s coming for an appointment that could be like I don’t know it could 

it wouldn’t be a teacher, who else might it be.. did you have some idea about what it was 

I think it’s

‘

’, you know, that’s the first thing they’re gonna think of is how you’re being 



40 41

Yeah so it’s a negative perception

nd that’s part of why you wouldn’t choose to open up that conversation?

o, it wouldn’t be the first thing I’d go to bring up

eah I’d be worried about that and worried about what they’re gonna think about my 

–

happening at home wasn’t normal

friends had told me, I was just, I wasn’t listening at all, I was just like ok actually if I’m being 

pectful to her. Like I didn’t want to give her an opportunity to say 

because yeah. I was like ‘no, this is not happening’. 

point when saying that things at home were ‘not normal’. But this also made things more compli

Like when she explained it all I was like ‘oh well she does have a point, that wouldn’t 

such a friend’s house, or I’ve never seen this happen or my friends don’t 

talk about this happening and stuff like that, so she has a point’. 

om told me she’s here to help, everyone else told me that’s not the case. But I’m like, but 

happening isn’t normal and how she’s here to help us and I was like

little bit more anxious because I was like ‘God they know about everything that’s 

happening so I can’t lie. I can’t be like ‘oh yeah everything’s fine, don’t worry’’

’s s

–

’s 

of the other children’s responses is ’s mother suggesting that the social workers could be helpful, 

a reminder of how parents can colour a child’s view of Tusla intervention

of doubt about Tusla’s intentions in the minds of children. Influenced by her parents, 

eah see I sorta had the mindset of, that only happened at home, you don’t bring it up, 

because they’re gonna ring 
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’s

social worker was coming. Although Molly didn’t know what social workers did before she had the 

’t necessarily leave every child fully 

 

 

–

Did you understand why they were there, you said to me you weren’t really too 

wasn’t sure 

ause I didn’t know if social workers were there if something bad happened or if 

ething good happened, I didn’t really know what they were at first

thing and she just up and takes me and we’re gone, but she was really nice when I actually spoke 

point, but they weren’t, they were like friendly always

up part granted to her as the family’s relationship with the social workers unfolded. 

[At the outset] I was still one of the kids, I wasn’t an adult, but then because of my 

said they’d ask me little things in front of my 

little bit about what was going on and I answered honestly cause like that’s what they

same time I was like, ‘well they’re treating me 

like an adult so I’m gonna act like an adult’.
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– ’s

what they were doing and I could see that they were with me and that they weren’t gone, 

ed if I wasn’t with them cause I was like, well 

they’ve taken them now and it’s just me. I’m next or I’m not gonna be taken at all and the

we’re gonna be really upset that they’re gone so I’m thankful that we were in

of issues surfaced as relevant in terms of the children’s assessment of what influenced 

o her ‘ ’ but this was ‘

’. She didn’t mind being down the queue. She went to her room while the social worker spoke to 

her parents. She found that it helped her manage her worries to ‘

’. She also made clear that she didn’t mind not being involved in the meeting with the rest 

Ok so it’s easier for you not to be in the room.

. The interpreter’s presence may also have offered some kind of symbolic 

workers’ questions ab

don’t fight in front of me because it makes me worried. 

Nadia’s account is a reminder of the importance for t
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I didn’t think she really understood me, but I know she was listening.

Cause she was talking to me about them [her worries], but I didn’t really think she’d 

He just said that ‘I’m here to talk to you about stuff’, but he never really told me why. 

me go……………………… He said like ‘there’s stuff going on [in the family]’ and yeah.. [but] I 

didn’t know why and he didn’t tell us so I was like.. 

more information: ‘It took like a month or something for him to say what happened’. When he told 

he told me and then I was like ‘that never happen ’ and then I was just 

He didn’t really say anything. He was just there. And he asked me if it ever happened an

I was like no and stuff like that, but he didn’t really do anything, he kind of just sat there, looked 

Ok and you used the word ‘shock’ there, like you were shocked going ‘what’s he 

talking about’. Did you feel that Tom kind of reass

I didn’t really 

…?

‘thinking straight’
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I think that even if they did explain it, I wouldn’t have listened, cause I was so in my 

g me if I did this wrong but then I wasn’t sure what wrong was so I 

was in my own head about trying to figure that out, I wouldn’t have even heard it

David’s ’s point about the disruptive impact 

and emphasised the wish to not cause any problems, David’s instinct was to be wary. He felt that the 

I remember them explaining like obviously they’re not there to cause any disruptions or 

whatever, they’re just there to help d’ya know and get stuff in order or whatever….

– – even if I wasn’t too sure why they 

–

I honestly don’t know –

‘ ’

…….. sometimes with some of the children the social workers …… ask them to 

talk about different houses, draw houses…….. do you remember doing anything like that? The 

…………… Did you think it was a good thing 

your mind? Cause sometimes young people say to us ‘we find it hard to talk about 

actually write it down or we can maybe draw a picture about it’ or something like that. So do 

‘homework’

‘ ’

‘they didn’t need’ ‘take back’

Waste of time, we’d done the book, all the k…

hard because you’re writing down all the hard things aren’t

– what you’d written down? 

Adam’s upset seemed to be linked to his feeling cheated of an opportunity to discuss what he had 

Children’s concerns
While there is a clear group of the children who ‘got’ the point of writing things down and found this 

exercises ‘very intimidating’ recalling that the process felt like a ‘test’. She recalls the fear and 
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–

Tusla’s focus on protecting children by taking them away:

I was like, ‘if I do this wrong, then they’re gonna take me but how 

it was like a test that I didn’t really 

I didn’t know the rules.

implications if they didn’t measure up to Tusla expectations because, in their didn’t ‘

’.

Another issue that arose related to concerns about privacy about Tusla’s presence in their lives. There 

day; he remembers being ‘ ’ about why they were meeting him in school and wondering to 

himself ‘ ’. He still recalls clearly the d

hen you went back to class did anybody in your class say ‘where were you?’

day at school, two different social workers arrived to talk to her unannounced. They came to ‘[find 

like what’s my opinion or ’. Like Adam, Nadia felt some unease at the 

a couple of fighting things, and that’s it. 

Ok so you’re sitting in class and then your teacher says ‘Nadia, someone’s here to 

see you’. What did you think? Were you kind of going ‘who’s that’ or? 

Nadia and Adam’s stories remind us that well intentioned and reasonable actions by adults may still 

Finally, there were two issues where children found room for improvement in Tusla’s performance or 

for more attention to the child’s experience in the situation. Leah’s 

we were told they’d be talking to us as well on our own and that never happened, and then 

While her expectations about wider contact with the family may not have been matched by Tusla’s 

appraisal of the situation, Leah’s comment is a reminder that there may be multiple views of 

members. Confidentiality may be a frequent constraint, but Leah’s poin

recalled an emotionally charged event in her own and her siblings’
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’s comment 

A lot happens in the child’s mind in the period between learning that Tusla are to be involved with the 

possible disruptive impact of Tusla’s involvement in their own and their family’s life

Tusla’s role that the child had 

–

not ‘taken up’ the ‘homework’ he had 

exercises ‘intimidating’ since it felt like a test where the wrong answer might lead to unknown but bad 

being perceived as a ‘good thing’ by and for

the heart of the children’s 
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’s perspective. The seven aspects they said mattered to 

 

 

 

 ‘It’s my business’

 

 

 

are ‘running stories’ for the children, occurring at different 

the adults because I can give the little insider's perspective, it’s like a double spy situation 

the same time I don’t, there’s always that fear that nobody is actually listening, 

because I’m still a child. 

’s views in the 

Responding to the interviewer’s question ‘how would
‘I think there’s a difference in listening because you have to and listening 

because you want to’
because the worker ‘has to’ as the information the young person gives to them going ‘in one ear 
and out the other….. they kind just sit there, look at me, look at what I’m saying and then turn 

else’
‘taking in the information.. soaking it up.. taking it and… giving a response based on the information 
given… they jot it down as an important issue. It’s listed as something.’ This ‘ev

’ and understood was highlighted as something really important by 

Amy, that she feels listened to because she believes Amy ‘wants to’:

Because she makes it very clear, she’s kind of like, when I say something to her she’s like, 

it’s sounds like this, and then she gives me a summary of what I’ve said, she makes it clear 

that she’s listening to me because she gives me evidence that she’s li

for me I just need to know that I’m being listened to with evidence and proof, I guess. 

4.2.1 ‘Someone who actually does something’
A number of aspects of being ‘listened to’ that 
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and Ruby (14) gave examples of the worker ‘doing something’ in response to a concern 

Also referring to ‘evidence’, 

Also, when I’m at a meeting, lot of things I’ve told her like I’ve told no one else 

it’s there, it’s written on a piece of paper and she listens 

to me and that’s there. (

‘She talks to everyone individually and like she gets everyone’s words’

home ‘not been in check and it’s been a mess or whatever’

siblings having to ‘move out of the house for a weekend to my [relative’s] house’

that Yasmin ‘listened in that sense...she’s kind, she listens, 

she gets everyone’s word. Like she talks, she comes to the house and then she talks t

individually and like she gets everyone’s words’

‘Soaking it up’ 
The experience of being listened to as genuine interest in the young person’s views that 

knew that his worker was ‘100% listening to us [when] she wasn’t doing anything and then listening 

her bag, listening and stuff like that, she wasn’t doing that’

worker ‘soaking it up’

‘didn’t really talk to me as much’

ad, ‘that’s pretty much it. They weren’t focused on me’

s and ‘didn’t really like them’. Being listened to for 

‘Instead of me speaking about it’ 
’s case study it is clear that she

her personal life and said that ‘if a child wanted to talk or didn’t wanna talk, they [social workers] 

shouldn’t pressure them about it cause sometimes it’s really hard to talk about something’

’s guide with ‘what helps’ them –

roach to meet the child’s need and level of comfort. 

‘My Three 

Houses’ tells us here why writing things down is an ‘easier’

read it and I wouldn’t have to say it. 

about how his social worker ‘

’ while James (10) 

‘milkshakes or drinks and stuff’ was preferable to ‘just talking’

enjoyed talking while ‘going for spins’

– ‘

or, like while we talk, we’ll get coffee sometimes’

‘Telling me what to do and not listening to me’

‘ ’.  In the second case study outlined below, Leah (16) also gives an example 
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: she comes in and she’s like well, talking to me like I’m a 3 I didn’t like 
her one bit…

idn’t you like about her?
: She talked to me like I was a child and that I wasn’t capable of understanding or 

talking for myself, and that I wasn’t capable of making my own decisions
‘oh your mother said you should do this or do this’,
didn’t want to do it, but like she did seem like she was a nice person, but she definitely 
didn’t seem like she was a teenager type person, much more of a child type person. I was 
like that’s not very… what’s

that the worker seemed like ‘a nice person’, Leah however takes issue with the 

her interview to the importance of the worker approach being ‘child centred’. This is also touched 

‘magic, job done’, then she 

met me [her stressing the ‘not’] its mad isn’t it – … 
zero sense to me, I don’t see how that can work and even my
she doesn’t like how that works, like she really thinks it should be  

‘Two sides to every story’
where they felt that their family’s side of the 

other professionals’ views were prioritised over her 

family’s

her quote that ‘they do listen sometimes’

Even when you tell them there’s things that you don’t like about that, I don’t think they 

really care, I think they’re just gonna go on ahead and do it anyway. That’s my opinion. They 

do listen sometimes but not to everything. It’s like what t

For another participant, Ruby (14), an unsubstantiated allegation that brought Tusla into her family’s 

saying didn’t happen and then [one year later] they finished off ‘it didn’t happen’. 

children’s

‘I was like kind of hurt at first that I wasn’t told this but that the same time I understood 
why I wasn’t told this, cause like I was and still am a child’
The question of how much children should ‘know’ about what was going on in their family t

understand with the need to be protected from ‘adult’ issues. 
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–

like, ruin their childhood, but then, like, a bit similar, like tell them what’s going on, if they 

do something, it’s not just gonna like come out of nowhere, they’re gonna tell them wh

they’re gonna do, they won’t just like bring it out of nowhere […] they’d have to talk in more 

(16) described herself as ‘quite conflicted’ on the 

how much children should ‘know’ about Tusla involvement, raising the following questions in 

Are they treating me like an adult or a child? What are people treating me like? Cause you’re 

very confused on that’.

Case Conference and feeling ‘very scared’

as having ‘multiple pages’ with ‘every concern in detail’

explain why Tusla were involved but that her Mum had clearly ‘

’. However in this next interview extract, 

child’s understanding is at key points along the way –

I wasn’t concerned about it at all because of the wa

reading the page it was like ‘holy shit!’ 

wasn’t told this but that the same time I understood why I wasn’t told this cause like I was 

really shouldn’t know these things from the beginning but I’m glad that 

I know them so I can see that something we’re doing in my house is something we’re not 

described as ‘a very thin line between being treated like a child and being treated like an adult’

4.3.2 ‘ ’: when not knowing can lea

workers coming in and out of their family’s lives

o. It is important to note that analysis of James’s interview indicated that he regularly 

aware of his Mum’s anxiety issues and his brother’s behavioural issue

issues, we can clearly pick up his worry about whether things were ‘good or bad’ when he did not 

of the rooms to ‘ um the videos, how to help with doing stuff’
the sliding doors ‘for some reason’ James remembered trying to ‘ ’ but that the workers just 

‘didn’t really care just wanted to see if it was good or bad’
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d if he would ‘
?’ 

Despite James’s curiosity regarding what was happening behind closed doors and cognisant of 

interaction he was excluded from was ‘good or bad’

way to protect the child from adult ‘business’, James clearly experiences it as being excluded. Another 

workers ‘didn’t really share information’ Scott said they ‘kept it shut’ and as a result, he didn’t feel that 

they ‘really have respect for me’

‘I’m not really interested in that’

with ‘I don’t 

’ a common response to interviewer questions. In both cases, Tusla involvement seemed 

everything, she saw everything so… (Nadia, 12).

ophia’s interviews, they were able to clearly articulate a reason for Tusla 

4.3.3 ‘They told me things are not great again’: Understanding the ebb and flow of Tusla 

: UNDERSTANDING WHY TUSLA MIGHT ‘COME AND GO’ 

– she didn’t know 

while, ‘ ’ and 
said that ‘

…’. Asked by the interviewer if she meant that the problem 
said ‘

ed’

Tusla told her that ‘things are not great again’

tells us that she has a good understanding of this ‘ebb and flow’ of Tusla 

–

scribe Tusla ‘

camera, they didn’t need to watch us as close or look after us as much.’
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like she’s gone ‘my works done, it’s fine now’.

It didn’t make sense that she was gone. It was like ‘oh but like things are kind of like 

this’ when things kind of took a turn, that’s when I was introduced to my new 

A key point in understanding or knowing what was going on in the context of this ‘coming and going’ 

‘ ’: 
talked about experiencing the ending of Tusla involvement as ‘drift’ and not knowing 

for her meant that there was no ‘official’ end to Tusla’s involvement.  In the absence of a clear message 

‘I don’t need to talk to her anymore and all thi ’.

Yeah cause that would have conveyed a message to you that you’re actually 

her very first social worker Tom ‘just disappeared’

‘

’.

While it seems here that Tusla had communicated the ending of their involvement with Ruby’s Mum, 

neither Tusla or Ruby’s Mum have communicated that to Ruby, until she ‘guessed it’

4.3.5 ‘
’: Understanding the purpose of the worker’s involvement

purpose of each worker’s involvement, what exactly they were doing and why.  Ruby 

period. Ruby said that she understood that the multiple workers were taking ‘ turn’

a ‘

[social worker] I don’t think she was an actual social worker’ (James 10).

‘

that was like a big change’

‘Having a say’ was a theme that ran throughout the children’s narratives, both in answering direct 

questions on this topic but also in other comments they made on other topics. This tells us that ‘having 

a say’ was an issue that they had in mind, independe

section starts with children’s views and experiences of attending formal meetings where important 

range of professionals in attendance, including teachers, therapists, An Garda Siochana, GP’s etc.  As 
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‘ ’

’s interview 

’

I thought, instantly when she was actually asking me questions like ‘how would you feel 
about this’ [if there was a concern about her safety] and I just felt like wow, this woman’s 

some things didn’t go through, and looking back, it wasn’t really a good idea,
… …

that ‘
and interacted with me’

almost nine years of her family’s engagement with Tusla

of ‘having a say’ 

and they wanted what they wanted, they didn’t want to hear what I had to say [or my sibling]. 

s, we were children, we don’t 

need to make decisions, we don’t need to be heard, but I think we do because we seen it all, 

‘ ’

described her experience of the first CPC meeting as very upsetting and ‘ ’ becau

be there, but she said it was’ listening to everything…it all got a bit too 
much and I just didn’t want to listen anymore.’ Cathy talks about the challenge of attending that 
meeting for a young person and she describes the impact of this on her ability to ‘have her say’:

I didn’t say ev

and when everyone’s looking at you, people that know you and know your family, well  
schools like, they know of us, when they’re sitting there looking at you like… eah I’m just 

. Cathy recalled how herself and her parents ‘
with it’ and of them all just having ‘a shitty week’

professionals aren’t there. 

o contrasting case studies tell us some important things about participation and ‘having a say’. 

’s 

. Cathy’s case tells us about the importance of 

In contrast to Cathy’s mixed experience, three other participants talked positively about th

‘ ’
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David said that he understood the purpose of the meeting was ‘

’. He felt he had a good 

understanding of why Tusla was involved so for him there were no ‘surprises’ in terms of what was 

positive ‘big meeting’ that

included in the decisions taken and that her ‘say’ had been taken on board. 

to consider his ‘safety’, that he was not in the room for the whole meeting, instead just attending ‘

a little bit. I’d wait in a waiting room and then they’d bring me’.

because they were trying to think of if I’m still safe where I am, still 

4.4.3 ‘I think Jane [social worker] should just do her job and do what she’s supposed to do 
’.

– ’s case, where 

’s cases is that they both felt heard and 

’s example 

(10) said ‘

ask them to do this and they’re not really allowed, so I think 

and do what she’s supposed to do instead of letting the kid do whatever he wants ’ 

that ‘obviously a child can’t control every single thing that they [social workers] do. It really depends 

on what age they are. If they are young enough then like obviously they can’t

making, explaining that ‘cause maybe kids have a bad idea’

ing made for him, that he would ‘speak up’:

I mean if it was bad stuff about me, yes I’m speaking up definitely, but if it’s like stuff about 

me in like, just a normal way, yeah, I mean I don’t really mind but if it’s something bad about 

me I’ll speak up. 

–

what alternative methods of representing young children’s views and experiences might look like. 

‘If there’s gonna be a meeting about the child, the child should have to be there cause 
it’s about them’

were discussing her case and making decisions, that she would ‘

what people are saying about me’

allowed to attend, she was equally emphatic in her response, stating ‘No!’. Sadie explained her reason 

child butting in. I don’t know se situations where it’s just 

While Sadie was clear that in principle ‘if there’s gonna be a meeting about the child, the child should 

have to be there cause it’s about them’

She felt that she might not be comfortable as ‘

them, I don’t really know the other pile of people i ’. Sadie also said that having her (non

Tusla) therapist at the meeting would make things easier as ‘they would understand’
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tion and ‘having a say’. It also extends to the idea that children can be ‘at the table’ without 

I feel like it’s like all up to them. They’re the professionals, I’m just basically here. I’m not 

re. I only remember like ever like just being told ‘there’s going to be a meeting and you 

should get a letter’ and they told me briefly who’s going to be at the meeting but then when 

re that I was like ‘oh I 

didn’t know they were coming’. But like it wasn’t a big deal it was like ‘oh I didn’t know they 

were coming’, but this kind of looked like this was part of their job so it was understandable 

‘oh yeah they’d be there’

Picking up on Sadie’s point about adults getting to talk instead of the child ‘butting in’, 

there was a risk that ‘

as the adult’s words are because they’re the adults, they have more experience in life than you, they 

’. however did not agree with this view of children’s view having lesser 

value, stating that ‘as someone who’s been through quite a bit’

‘ hey’re too young’ and should not hear

children’s involvement in decision making is a good thing and felt strongly against 

e your age against them like ‘oh yeah you’re the kid, I’m the adult. I know 

better’, it’s more so ‘yeah but like this is about me, I’m telling you this, so you should listen 

to me’ or at least ‘oh well you have a point’. More so that, not ‘you’re the kid, you’re just 

supposed to sit there, listen and whatever I say goes’ like that. 

(12) for example said she would not want to attend ‘because they’re 

talking about, maybe it’s something private what my mam told them and they don’t want me to know 

’. This perhaps impli

that he had asked his Mum if he could go to one of those meetings but his Mum said ‘n

they’re for over 18’. He concluded from this that he was probably ‘

probably wouldn’t understand anything’

posed to hearing a lot of information that she believed ‘they’re 

too young’ –

herself described as ‘ ’ to listen to. Cathy did feel strongly that her siblings' vi

‘There are many ways to be heard’ Helping younger children ‘have their say’
While Cathy said that her siblings’ views were presented to the meeting 

‘there are many ways to be heard’, Cathy

views of younger children as a safe way to facilitate them ‘having their say’:

Like there is younger ones [siblings] that like wouldn’t have been able to write, but the older 

and their voice for voice. I think it’s just too young to hear any of that

Cathy’s point, Adam (12) said that his social worker represented Adam’s view 

‘

about. And he basically just said he’d be the voice of me’. Another young pa

decisions that are made, stating: ‘well yeah, they can but they don’t have to…it’s not really a big 

’ either way. 

. ‘It’s my business’
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about their ‘business’. In the opening case study, 

4.5.1 ‘Does everyone need to know everything?’

Prior to the ‘big meeting’ with a lot of professionals (CPC), 
School Principal only ‘ things I came into school about, like [I] told her about and she’d go 

’. How

knowing ‘ ’s family], I was like ‘oh God this is like ’

ould see that she didn’t know all this was happening.
was kind of nodding her head and I think she said it ‘I didn’t really understand all of this’. 
It was kind of obvious that she didn’t know because she kind of gave that look, really 
listen like ‘oh ok so I should be aware of this’ 
possibility that something happened. Sometimes I don’t say everything or tell them 

Yeah that’s exactly it –
important stuff but does everyone need to know everything? It’s a bit rough to be honest 
–

it’s good that the school 
know because then perhaps they’re looking out for you and they’re more sympathetic if 
you don’t have your homework done or whatever. But on the other hand it sounds like it 

’s case study reflects the ambivalence and uncertainty that many children expressed about their 

teachers knowing their ‘business’. While 

‘It’s nice to know that they understand what’s happening’
’s case study and reflected on by other 

– where adults knowing ‘their business’ ’s interview progresses, 

not the best of feelings [that] they know everything that’s happening, but 

then it’s also nice to know that they understand what’s happening. So if I come in one day 

and it’s like this, they kind of have a rough idea, so if they call me behind after class it’s like 

well yeah so, they kind of know. So there’s no point in kind of hiding anything. They know. 

They clearly keep it to themselves, they’re not going to tell everyone ‘oh yeah like this is 

what’s happening’.

thought it would be helpful if teachers were given ‘

’.  Clara (11) said she did not mind prof

having her personal family information ‘cause it’s not a bad thing’

‘I was like it’s whatever’ but also confirmed that it didn’t 

lso said she was also ‘ok’

I don’t mind it cause it kinda gives them an insight of why, you know, if I was ever in a bad 

'Everyone kind of had a glimpse at my life you know’

her life was ‘open wide’

said her attendance at her first CPC felt that ‘

wouldn’t have been the type of person to tell people my business, you know, it’s my 

and then there was things brought up, like my mental health, and I felt uncomfortable about that’

privacy and feeling exposed as ’ ’ with saying it was ‘a bit rough’

‘I just don’t get the school knowing every bit’

–
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‘Was there a point of a principal or someone from school knowing that? That doesn’t really 

do any big favours for me in school, so I was thinking ‘what was the point of that?’ 

‘I just don’t get the school knowing every bit’

boundary of information sharing and did not ‘mind them [teachers] knowing’

‘the teachers aren’t gonna like, tell the students, like my whole lifeline’

w he had a social worker, James considered that ‘

I’m gonna tell him, if he asks about it cause I’m not just gonna go up to him, ‘oh I have a social worker’, 

cause that’s just random.’ Sharing information on a need

’s earlier questioning of why people had to know, James needs a 

‘If I want them to know my stuff, I’d tell them’

peer group. Having control or influence over peers ‘knowing their business’ was also important and 

While James (10) said ‘I don’t 

care really what they think or what they say’

to ‘know my business cause, it’s just like if they spread it around and add lies, that’s gonna be horrible, 

so that’s why I don’t tell them’ Peter (12) was also very clear that ‘If I want them to know my stuff, I’d 

’, saying that if asked why he had missed school to attend the interview for this study, that 

‘I’ve a doctor’s appointment’

‘plays along with that’

were unsure about what they were ‘ ’ to tell people about their family. said she ‘chose’ 

not to tell most of her friends, only telling one friend who ‘asks a lot of questions about it’.

she confided as much as she was ‘allowed to’ ‘Like a lot 

told her’. 

his friends were ‘not really supposed to know’

‘asks about it I will tell her but if she doesn’t 

I won’t’. Even when her best friend was her cousin and therefore her family, (18) says ‘

usin Sara, that I’d tell her anything..

I’d tell her about social workers, and sometimes she had been there when social workers had just 

called, and like she’d wait in my bedroom though, she wouldn’t come d ’. In interview, 

explaining ‘I was just trying to make me feel better’ and ‘get people off my back’

[Having] ‘

I can really trust that they’ll understand what’s happening at home, they can definitely 

’. 

professionals in addition to adults in their ‘ work’

’s mother who was distressed and asking for her children to be taken into care. 

‘whenever and we 

know that she would pick up the phone or if she was busy, she’d call us back’

on the couch sobbing, she was hysterical and she was like ‘go, pack a bag you’re going, Jane’s on 
her way, you’re gone’. But then Jane would come and she’d be like ‘we don’t want to take you’. I 
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: And so, part of it is Jane coming the minute she’s needed so there’s that kind of 

saying ‘pack a bag’, Jane’s saying ‘don’t pack a bag, it’s ok, we’ll get this sorted’. 

worker ‘

um needs them, they don’t pick up’.

‘I take everything she taught me with me’
’s story we can also see the r

’s narrative. For 

Jane, and Jane’s intervention ensuring that 

siblings were ‘gonna be fine and we were fine’

’s

’s interview if this worker was Tusla employed, the 

e’d talk about how we feel, she had me build my relationship with my 

I take everything that she taught me with me, like if I’

ever worried, keep a journal, even though it doesn’t get rid of the memories, but you feel 

’s narrative is nonetheless an 

also build ‘skills for life’.

‘She would actually… care’ 

(10) for example, knew his social worker ‘cared a lot’ because he could see in ‘the way that she wasn’t 

’. Leah (16) also talked about the importance of feeling that her worker ‘

care’

–

I mean he’s wrote papers and stuff like that, so I feel like it’s sort of a combination of 

him knowing what he’s talking about, as well as, he seems to genuinely care, he’s come in, I 

haven’t seen him in 6 months, but I had a meeting in my school, I rang him up, it was his first 

ounds like he’s, he has your back
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‘Him knowing what he’s talking about’

and taken seriously by other key actors in her life when she states ‘him knowing what he’s talking 

about’

‘done their homework’, as the child saw it, by reading their file in preparation for meeting them, or 

‘trying to hide anything from us’

‘

’. For 

sometimes she’d only have an hou

ations for Ruby’s trust in the agency, should the family need 

.5 ‘ ’

herself ‘very lucky’

with. She was also very dismissive in interview of interventions that follow what she called ‘

6 sessions’

support ‘very like ‘time centred’, not ‘child centred’

’s sadness and lack of understanding with the ending of what Leah 

(16) earlier referred to as a ‘ centred’

was, I would have loved Ursella to be there till the end …like I just fe

told me I couldn’t have Ursella back. 

hild’s needs –

–

‘falling apart’. Using Leah’s term, a ‘ centred’

‘ inda sad though cause I’ve known her for like […] 

‘kinda sad though cause I’ve known 

her for like three years, two and a half years. I’ve missed Eileen a lot.’ 

‘was a nice person, I kind of feel sad’

the ending of Tusla involvement as a clear message to that ‘

’,  at the same time 

cherished adult in his life:  ‘you’re kind of like, kinda miss this, so used to it but… ‘. While the issue of 

earlier in this chapter, it was not clear from the children’s narrative
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their ability to build relationships and trust, with workers ‘changing all the time’

ou couldn’t really do it cause they’re, there was about 4 of them you know, and 

then one left and then one was here, and then there was a lot of times where you couldn’t 

relationship with one worker who she described as ‘once in a lifetime’

‘ ’. Even when 

described how she was ‘kind of suspicious of it, I was like…this 

isn’t gonna last’

getting used to Ciara and now she’s gone., like I was used to Jane, that was fine, but I was 

.7 ‘Once you start building trust with someone, it’s kind of hard to
else to try and build trust with them too’

like my mum wouldn’t really tell Yasmin anything because 

she didn’t really trust her time my mum’s trying to tell Yasmin a lot cause 

Yasmin’s made her aware that she needs to know everything so that she can help her. 

Yeah because once you start building trust with someone, it’s kind of hard to move 

onto someone else to try and build trust with them too. So I think it’s better if you have one 

o then you know they’re there to help. Cause loads of people have 

different characteristics, so once you find a social worker and they’re there from the start 

person’s char ….

– and each time they move on, then maybe the trust can’t build up as far as the 

first time, cos you are always wondering ‘why should we bother putting effort and trust in

this relationship, if we just have to start again? So it’s better for a family to have one social 

worker for the whole time they’re with the family.

en he returned to the issue of ‘trust’:

–

.8 ‘Because we trust them, they’re family’
‘ ’

‘ ’

‘ ’ who had been invited to the ‘

t’. 
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as ‘ ’. While some participants said that they 

‘ ’

‘ ’

is] ‘a good thing because she’s more close to the family because we’ve 

known her for years so we’re kind of a lot more open with her than we are with the social 

workers…so with a family member, we trust them, they’re family at this point so I think it’s a 

‘ ’ e ‘they’re our family like’ 

‘ ’

was important to him because he ‘got connected’ with relatives. For Scott, this connection involved 

‘talking a lot’ where there had not been much communication prior to the ‘ ’

established. This ‘connection’ with a family member who had similar mental health concerns as him 

.1 I’m [constantly] watching: C ’

es pre Tusla involvement were not ‘normal’ and 

her mother’s physical abuse of herself and her siblings but was equally clear that ‘I didn’t wanna get 

’. Leah felt that her parents had to be protected and that any wrongdoing by them 

the dangers signs to be aware of. Acknowledging that her Mum is ‘actively trying to get better’
says she worries about the potential negative impact that ‘other people in her life’ can 

have because in the past those people were ‘insulting her and bringing up what she did before’
meant that she watched ‘over my Mom constantly, just to make sure she wasn’t 

she got better’

watchfulness concerned his substance misuse, where she explains that ‘even now, I’m watching, 
he’ll usually drink like whiskey and coke, your average drinks, I’ll watch the ratio and make 

sure that there’s more coke to whiskey and if there’s more whiskey to coke….’

(she says) don’t come out until it’s finished

found her parents behaviour ‘ ’ to deal with, that she would have been ‘

younger siblings…, it wasn’t obviously good for my younger siblings to see’

Also taking a protective stance towards her siblings and perhaps making choices about her family’s 

I was like I want, I don’t want to be here anymore, I want 

like ‘oh shit if they take us are we gonna be separated’. 

es between their parents in their home. Recalling that she ‘

[parents] screaming but I don’t know what happened’, Nadia said that her sister ‘

says) don’t come out until it’s finished’. Nadia said her sister was someone she

‘

her a lot about stuff’.
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.3 ‘It was like a weight off my shoulders cause they would comfort me’: 

‘I don’t really trust anyone right now. The only one person I trust is one of my 

That’s the only person I trust actually he’s currently my 

’

‘

me that ‘you’ll be fine, they’re not gonna take you’. 

lunch and I’d start crying and having a panic attack because maybe I’d got a text message 

that once I got home one of the social workers wanted to talk to me’. 

13) talked animatedly about meeting up with a group of friends in the town, ‘hanging out’

described weekends as ‘ ’ when he would ‘

’

friends, finding others she identified as her ‘tribe, my people, it’s great’

however that they had ‘no friends’ (David, 17 and Clara, 11).

’s (13) enthusiasm for the sport, 

and James, pride in their family’s achievements in these respective 

(18) and Cathy (18) both referred positively to their respective brothers’ involvement in football, 

Rory’s very, if he has something wrong with him, he’d probably just go straight to 

football, play football, and after that he’s a new person, so he likes to be busy if he’s going through 

It’s like a home away fr

his youth centre as a ‘home away from home’

to go and that he would be ‘devastated’ if it .’ John explains why:

day come in, just cup of tea, talk about what’s 

get something to eat or might do, It’s like a home 

t about the ‘ ’ (John) and were ‘ ’ ( ). They also understood as John’s quote 

identified changes for themselves personally, changes in their parent’s relat
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r parents. Such ‘fighting’ as they saw it may often have involved domestic violence.  
Peter (12) explained that that his parents had attended ‘loads of meetings’, with Tusla and this had 
been good because ‘t stop’. 

(13) also spoke about his parents ‘fighting’ and said that he thought Tusla involvement had 
‘made things at home a lot better… I suppose that’s it. Things at home got better since we met 

r’.

‘my parents have been 
a lot lot better, changing their relationship too, how they get on…things are a lot better yeah.. no 

.2 Having ‘people to talk to’

’s presence: ‘

didn’t want to get rid of us’

aving support in the form of ‘

talk to’

herself): ‘

’. 

‘Now I’m kind of, quite a lot calmer, you know’: hanges in children’s well being 

plaining that ‘

anger back then, and I didn’t really know how to manage my anger, now I’m kind of, quite a lot calmer’

John attributed the change in himself from struggling with his anger to being ‘a lot calmer’

‘

’. As John saw it, having Lisa in 

(16) also commented on ‘ safer’

their parent/s.  As James (10) observed ‘I kind of understand more, so, [it] hasn’t got worse 

actually, it’s been getting better.’ He explained how for him, this change was slow and incremental. 

Before I had social workers, it was kind of like, I don’t want help with it… [problems] just kind 

of like building up .. [so it’s now like].. like slowly [getting] better and bette

worries had since ‘ ’ and she put this down to changes flowing from Tusla involvement and 

‘

better for everybody’ in the family, she thinks a big change for her is that she feels that she is ‘

[sociable], I’ve made more friends’

“Maybe I was a bit happier, I’d hear my friends say to me that is a bit happier, she’s 

more alive […] from when I started I was quiet, I didn’t really wanna talk, now I’m this big person who’s 

happy, likes to talk”

‘days there wh

just wouldn’t spend time with them, I’d just completely switch off my phone for a time’. 

different now; a close friend told her that she sees ‘complete changes’, that ‘

‘.

enjoyed. This led to spending time together ‘miles away from here’

Critical also however was that there was ‘no fighting’

thought the work Tusla workers had done ‘ for me personally’
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‘ ’

(16) talked about her Mum being ‘a lot more open about how she was, she usually wouldn’t 

’ and her dad had become ‘

more active in my life…………we talk a lot more now, we almost never talked and when we did it was 

arguing’

John (16) could also identify a positive shift in his relationship with his mother, saying ‘she’s a better 

understanding, you know, cause when she’s listening to me she wouldn’t really be listening, but when 

someone else relays it to her she’s able to listen more’. 

[she said] ‘’have a conversation and then I talked to him and it actually went well, and I was 

like ‘what the fuck, this man can be rational’, cause we’re both really stubborn. 

‘Because she’s like when she’s talks then she’s less stressed at times’

found having a social worker helpful, because ‘when she’s talks then she’s less stressed at times’

s’

. He stated that ‘the boys would calm down, wouldn’t fight as much, and they wouldn’t like, throw 

’. 

are ‘just so much more happier now’

view, this change was due to a number of things including improvements in her parents’ relationship 

elped my brother get into football, and now he’s stuck to it, you know, they would have 

out information, or football groups […].

‘ ’

Nadia (12) described herself as a ‘ ’ who overthinks things and that Tusla involvement with her 

–

– in her family’s situation arising from Tusla involvement. Sophia (14) said her family situation was 

‘kind of.. It’s in the middle’

difference at all. Reflecting on her difficulty managing her ‘anger outbursts’

They just say ‘oh do this like, train your brain to do this’ but it never works, just never works’.

Finally, Molly (12) talked in interview about her ‘ ’ wi

‘ ’ ‘ ’ ‘ ’

‘ ’ ‘ ’

‘

’

‘ ’

‘ ’

Given participants’ preference for a variety of ways to engage, and particularly methods of 

‘ ’

‘ ’
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ause with me, I would be afraid to come to my aunty and say ‘I’m really worried about this’ 

or ‘ I have a problem’, that I’d want her to notice that there was something wrong with me, 

that she’d have to ask, and then I’d be like, ‘oh yeah well I am worried about this’. So I think 

‘ ’ stating ‘

to help’. 

would like to ‘ that with my little brother’

‘ ’ ‘

something wrong, people would just kind of know, I wouldn’t say it but, you know the way you’d 

know some days if someone wasn't 100%’.

‘ ’

’s (15) ‘scary’

’s (1

‘My ’

‘My 

’

I didn’t fully put everything because I’m not like 100% sure if I can trust them or not. 

ly for me it’s hard to trust people like this fast

’s

‘ ’ ‘ ’

‘ ’

‘ ’

‘ ’

‘ ’

about ‘what matters to them’

t they are keen to have opportunities to ‘have a say’ in the conversations 

–

The approach of the worker in opening up that ‘conversation’ was also important, including engaging 

The children have also told us that ’knowing what is going on’ is really important to them and that 

–

that as children, they may need some protection from ‘adult business’. However knowing enough to 

stood as ‘a fine line’. 
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trusted, involves a ‘perfect storm’ of a worker who can connect, demonstrate that they genuinely care 

‘ ’

wider evidence on children’s e

insights as to some of the issues and meanings that we have identified. Using the ‘children’ lens helps 

–

discussing the study findings using a ‘children lens’ arguably echoes broad conceptua

of how the child protection process plays out and how it is seen from the child’s perspective. This view 

on children’s 

children’s experiences in the context of the wider systems that children, families and professionals are

–

In our view, the child’s experience and the progress of the child protection process can only be fully 
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data in children’s references 

Tusla encounter, and on wider developments in the child’s life, and 

hildren’s 

–

children (and deliberately ‘baked in’ through our sampling strategy), there was, however, one 

as concerned actors in what for them was the family ‘drama’ linked to Tusla involvement. For many, 

this word ‘drama’ seems to capture the sense of disruption, uncertainty an

–

or example, in Wilson and colleagues’ (2020) synthesis of qualitative evidence 

on children’s experiences with

their wishes; for them the issue was to be seen as legitimate ‘players’ in the process and to have that 

‘involvement’, ‘participation’ or ‘decisions’ did not necessarily align with adult or policy norms or 

assumptions. This ‘gap’ in perspectives on participation is also observed in international research on 

instrumental and as a way of ensuring a child’s cooperation, young people understood 

as a mechanism for being heard, informed and ‘taken seriously’.
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children and young people’s experiences of the 

–

efforts to ‘connect’ also occur under time and other pressures. Emotions may be 

the process are likely to create tensions for both ‘sides’.

(especially the ‘newcomers’)  

–

–

–

and more. While the workers’ expectations might be influenced by the norms and timelines of their 

working world, the children’s expectations were i

e key from the children’s perspectives 

seems to be the need to respect and check in with each child’s own unique set of concerns. Clarifying 

 

 

The children’s comments highlighted the significance for them of their understanding of what was 

 

The children’s responses flagged, however, that there did seem to be considerable potential for gaps 

a part. These factors may impair the child’s capacity to absorb or retain what is being 
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child’s perspective , or the child’s fear 

of cognitive capacity may also affect the child’s ability to process or grasp the full meaning or 

considered ‘vulnerable’ (e.g. those with special/additional educational needs) reported lower levels 

these are already evident in the children’s responses

 

 

write things down in their efforts to communicate about their concerns. ‘Creative’ an

Signs of Safety’s ‘ ’

‘

’ ‘ ’

highlighted by a number of participants. As such the children’s accounts tell us that

not the dominant frame of the children’s experiences in this study. Where it did emerge, in particular 

‘Three Houses’ ‘Safety Network’

dominate the children’s accounts. 

as a ‘player’ in the proc The children’s responses in this regard are a reminder that in addition to 

ldren’s experiences 

 

 
 

Good communication opens doors not only to promoting the child’s understanding but also to 

Communication was also central to children’s experiences of using 

children’s experiences of 
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–

they understand as ‘participation’ or a ‘decision’. 

going on, or why certain ‘decisions’ were being made, as about close involvement in making the 

When adults use the terms ‘participation’ and 

‘decisions’ they may often mean ‘bigger’ set piece decisions such as at formal case conferences

children’s responses suggested that they did not always want to make certain 

–

s of less visible or obvious ‘micro’ decisions may loom larger for the child 

ing case conferences, their experiences mirrored that of the four children in Ogle’s (2022) study 

had not attended such meetings, ‘being heard’ did not demand that they would or should attend. 

contexts to facilitate meaningful conversations about children’s views and experiences

listened to and respected. For the children that was their ‘bottom line’ in relation to satisfactory 

 

 

5.3.4 Children’s view of relationships with helping adults

given professional. In a sense, the adult had to ‘earn the stripe’ of relationship through a mix of 

saw as a ‘relationship’ was one where there seemed to be three key conditions met: 

 

indirectly in children’s comments, where 

 

 

children’s accounts in the current study indicate or imply similar issues: 

the child’s sense of understanding and trust more difficult. It makes building on previous d
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social work can impair children’s trust and willingness to en

 

it occurs the impact of this type of turnover in the child’s eyes needs to be acknowledged. This is a 

 

 

 

nt adults in the child’s ecology 

trusted not to share the child’s story unnecessarily

an ‘uncle’ if the child inadvertently met friends while out with this youth worker. Communication with 

‘ ’

working well for children, where trusted adults in the child’s e

to ensure a child’s safety going forward. Importantly, trust built in one domain could facilitate trust 

building in another domain of the child’s life, potentially increasing the ‘pool’ of supportive adults in 

ld’s ecology. Making connections across the various systems in the child’s world, opening up 

‘acceptable’ and stigmatising ‘wrap around’ of supports and resources for the family. Supporting 
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Understanding children’s experiences of child protection and welfare services is central to a child

the findings chapters follow the orbit of the child’s journey through 

–

ild’s eye. This focus reflects the central purpose of this study, to uncover 

children’s lived experience of their encounters with Tusla, the Child and Family Agency. We also 

that had demanded Tusla’s involvement, 

’

The children’s narratives highlight that fear, stigma and misunderstandings about Tusla’s role can act 

–

Tusla’s approach. 

• Acknowledging the barriers to children’s understanding and engagement, children may need 

• 

reassurances about Tusla’s broad policy to support the family to stay together



106 107

takes time, but when seen through the child’s eye

• many aspects of Tusla’s engagement with their 

child’s ey

• 

• 

lot on how to ‘do participation’. Through the eye

The children’s narrative

• 

• –

• ther ‘big’ meetings, being 

• 

become ‘public’. They also had concerns about the possible effects 

need to consult teachers about the child’s progress in one
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children’s lives that it is essential that there is a strong, sensitive and supportive collaboration between 

• 

• 

A reflection on the wider ecology of the child’s experience of engagement with the child 

Child protection services step into the child’s wider world when Tusla staff make contact. That child’s 

The children’s responses have demonstrated to us that the child protection service needs to work in 

child’s life. A full u child’s experience of Tusla C

real influence in children’s lives

–

system as an influential presence and potential resource in each child’s life.

enticing opportunities for a ‘deeper dive’ 

 

capture children’s views and experiences of child 
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 –

 

 

can support children’s participation effectively;
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Variable Number Percentage
Presence of DV 43 49%
Parental Addiction 29 33%
Mental Health service involvement13 15%
Parent Disability 1 1%
Child Disability 11 13%
Traveller 2 2%
Member of Minority group 9 10%
No other concerns 18 20%

Gender Number Percentage
Female 46 52%
Male 42 48%

Urban/Rural Number Percentage
Urban 0 0%
Rural 88 100%

Ethnicity Number Percentage
White Irish 60 68%
Any other White Background8 9%
White Irish Traveller 2 2%
Black - any other Black background2 2%
Irish 2 2%
Awaiting confirmation 14 16%

Age Number Percentage
10 10 11%
11 9 10%
12 13 15%
13 7 8%
14 15 17%
15 11 13%
16 9 10%
17 8 9%
18
19
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Variable Number Percentage 
Presence of DV 43 100% 
Parental Addiction 16 37% 
Mental Health service 
involvement 8 19% 
Parent Disability 1 2% 
Child Disability 2 5% 
Traveller 0 0% 
Member of Minority group 5 12% 
No other concerns 0 0% 

   
   
   
Gender Number Percentage 
Female 21 49% 
Male 22 51% 

    
Urban/Rural Number Percentage 
Urban 0 0% 
Rural 43 100% 

    
Ethnicity Number Percentage 
White Irish 28 65% 
Any other White Background 5 12% 
White Irish Traveller 0 0% 
Black - any other Black 
background 2 5% 
Irish 0 0% 
Awaiting confirmation 8 19% 

    
Age Number Percentage 

10 5 12% 
11 4 9% 
12 8 19% 
13 3 7% 
14 8 19% 
15 2 5% 
16 5 12% 
17 4 9% 
18 
19 
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 –

 – children and young people’s experience of 

– –

 

 

– so I won’t ask about home life

 – I really won’t mind if you don’t want to 

 

 – – is there anything you don’t 

 – –
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 didn’t you like?

 

 

• 

• 

• 

• 

• 

 

 

 

 

 

 

 Ask you asked for your thoughts on what should happen in your life/in your family’s 

 

 

 

 

 

outside their home know that they if don’t feel safe or are worried about 

• 

• 

• 

• 
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• 

• 

• 

• 

 –

• 

• 

• –

• 

 

 

 

 

 

 

 

 

 

 Would you prefer they didn’t

 

• 

• 

• 

• can’t help you with?

• 

• 

 

 

 

 

 

 

 

 –
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• 

• 

• 

• 

• 

As experienced children’s researchers on domestic violence, Cater & Overlien suggest the 
researcher assumes a position of “closeness and distance”, close enough to empathise with the 
child’s 

• 

participant becomes obviously upset, such as crying, the researcher will acknowledge the participant’s 
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